LESSON PLAN

Name:  Heather Basarab
Date:  11/29/10
Lesson Subject:  Lurking Line 
Grade: 9
Anticipated length of time for this lesson: 50 Minutes
At what point in the learning sequence of the unit is this lesson: 
_X_ Near the beginning of the unit of study

____ Between the beginning and end of the unit of study

____ At the end of the unit of study

Part A:  Describe your students

	Grade Level:
9



Content Area:      Art       


Subject matter:
The character of line in composition



ENGLISH LANGUAGE LEARNER(S):  
Students:     6 of 14    Country of Origin:  Mexico, Ecuador, Vietnam  L1:   Spanish, Vietnamese
CELDT Levels:  Early Advanced

Listening and speaking: Early Advanced

Reading: Intermediate

Writing:  Intermediate
Part B: Link the Lesson to Standards

ACADEMIC CONTENT STANDARD(S): 
1.1 Identify and use the principles of design to discuss, analyze, and write about visual aspects in the environment and in works of art, including their own.
1.4 Analyze and describe how the composition of a work of art is affected by the use of a particular principle of design.

3.1    Identify similarities and differences in the purposes of art created in selected cultures.

ELD STANDARD(S): 
Comprehension and Organization and Delivery of Oral Communication: Prepare and deliver brief oral presentations/reports on historical investigations, a problem and solution, or a cause and effect.
Speaking and Listening, Comprehension:  Listen attentively to stories and information and identify important details and concepts by using both verbal and nonverbal responses.
Speaking and Listening, Comprehension and Organization and Delivery of Oral Communication: Identify the main idea and some supporting details of oral presentations, familiar literature, and key concepts of subject-matter content.
Reading: Apply knowledge of content related vocabulary to discussion and reading.  Read simple vocabulary, phrases and sentences independently.
Part C: Plan the Lesson

ACADEMIC LEARNING GOALS (outcomes/objectives) for this lesson: 
TLW be able to define Line in both artistic and mathematical terms.
TLW be able to identify the use of line in works of art from different cultures, in different styles, and in different media.

TLW be able to link a mood or character attribute to a visual expression through the use of Line.

TLW be able to create a line with a specific character attribute or mood.

LANGUAGE GOALS (outcomes/objectives) for EL Learners: 
ELLs and other students will employ Artistic terminology in context while describing an image.
ELLs and other students will use at least one character descriptor in a visual artistic context.

ELLs and other students will discuss character attributes of line with classmates, utilizing vocabulary from the list provided.
Part D: Components of the Lesson

INTO—INSTRUCTIONAL STRATEGIES:

Who knows what a line is?  Who has taken Math here?  Who’s in a math class this semester?  How about geometry?
Let’s get a volunteer to impersonate a line.  Who wants to be a line?  How about two people?  How about you two be a line. Ok.  How close are they to a definition?  What kinds of things are they missing?  (Infitite, two points, shortest distance, straight.)  People can’t be infinite!  Augh!  We need a formal definition here.  Let’s write one.  Let’s get a list going—what do we need to have a line?
Make a list on the board.  Here’s a good starting point.

Who wants to write?  Have a student come up to the board and write a complete sentence. “This is a very serious business.  We need a complete sentence.  It’s math—it’s a very formal definition.  It’s so serious we should write it down.”  Have each student copy the sentence onto a separate piece of paper.
(A line is defined by two points and extends, straight, infinitely in opposing directions.)  
Now, we are going to perform a magic trick.  These mathematical definitions are going to be magically transformed into an artistic definition!  Everyone crumple your paper into a ball.  Imagine your ball is a comet or a shooting star; throw your ball up to this table—let me get out of the way!  That path that your ball traveled is LINE!  Was it straight?  Was it curved?  Was it fast?  Slow?  

THROUGH—INSTRUCTIONAL STRATEGIES: 

1. Create a definition of a line for Art:  A line is any 1 dimensional point moving in space.  Say:  “Like a driver or a skateboarder, a line can go anywhere, fast or as slow, thick or thin, smooth or curvy or jagged or straight.”
2. Establish that Line is the most basic building block of visual art, the King of the Elements of Composition.
3. Differentiate between Literal Line and Implied line, and Optical Movement.  Have pairs of students arrange the crumpled paper balls on a table top field to illustrate all three.
4. Hand out character Word Banks.  Review the words and see if anyone would like to contribute any additional words.  Have the class add these words to their lists.

5. Line is like a secret agent.  It can communicate ideas, moods or character when it shows up in a composition.  A mini super-quick review:  who remembers what a visual composition is?
6. Tell the students that we’re going to have a character challenge.  Divide the students into groups of four.  Give them 5 minutes to review the character words and choose one that they like best.  Then they will nominate an illustrator from each group.  One group will challenge another group to draw a line on the whiteboard which reveals the character trait they have chosen.

7. Review all of the lines on the whiteboard and discuss the ways they display their character.

8. Now discuss the fact that these lines are all exposed!  Most of the time, lines lurk in compositions, and must be teased out and deciphered!  Say:  “We’re going to discover some lines with specific character traits.”
9. Project the first slide on the whiteboard.  Ask for a volunteer to come up and find a line or lines within the composition and trace them onto the whiteboard.  Take the art away and reveal the line!
10. Discuss with students the character of the line, and why the artist may have wanted to convey this idea/ mood/ character.

11. Repeat for more five more pieces of art.  (Art will reflect cultural and gender diversity.)
12. Review Optical motion, implied line and kinetic line.

13. Split students into two groups.  Ask students in first group to use the crumpled Math balls to create an impromptu sculpture that utilizes Optical movement or Implied Line.

14. Have the second group of students use crumpled balls to create a sculpture which features kinetic movement.

15. Homework:  look at some of your sketches in your journals.  See if you can find places where you have used line to convey character or mood.  If not, create a sketch in which you use line to convey character or mood.  Look for Line all around you!  If you notice line conveying character, write a bit about it in your sketchbook journal.
B. Check for Understanding 

Students will demonstrate their grasp of the concept of line in its various incarnations by

a.) drawing the character-infused lines on the board

b.) finding the character-infused lines in the examples of artwork
c.) creating math-ball sculptures

d.) journal homework sketches and metacognitive analysis of their own use of line

BEYOND—INSTRUCTIONAL STRATEGIES: 

A. How will you close the lesson?

Remind students that Line is everywhere—keep their eyes peeled for Line at work!

B.  Describe any informal/formal assessments used.

Students will be assessed through their in-class contributions on the board and with the crumpled math-balls.

Student comprehension will also be checked through their work in their sketchbooks and through their writing about their own sketches, or in brief writings about the Line they see in any composition, whether a created arrangement, or a found constellation.

MATERIALS/ TECHNOLOGY/RESOURCES: 

Materials used:

· Dry Erase Markers

· Vocabulary Word Bank

· Paper to write Mathematical definitions on, then crumple up and make a collaborative sculpture with, A la Cornelia Parker
· Masking Tape for sculptures
Technology:

· Projection of art images

Part E: Adaptations
ENGLISH LANGUAGE LEARNERS: 

Preparation:  What supplementary materials or adapted texts have you prepared?

· Vocabulary Word Bank with Character Words
· Vocabulary Word Bank with Big Fat Art Words

· Slides of artworks utilizing Line

Building Background:  How will you link the concepts of the lesson to students’ background knowledge and/or emphasize key vocabulary?

· Vocabulary word bank for all students

· Discuss the Mathematical and colloquial definitions of Line

· Tie the lesson to a previous lesson on Visual Composition and its components
Comprehensible Input:  What will you do to help make content comprehensible?

· Group discussion of vocabulary.

· Illustration of the concept on the whiteboard.

· Review of Line in works of art, projected.

· Students’ kinesthetic creation of a sculpture illustrating the concepts
Strategies:  What strategies will you use to develop reading and/or writing in English?  How will you develop higher-level thinking?  (e.g., problem solving, predicting, organizing, summarizing, categorizing, evaluating, self-monitoring).  

· Vocabulary building list
· Self-monitoring:  Sketchbook Journal work for reflection, writing about art concepts, and trying concepts in students’ own work in a safe, non-performative format

· Organization, categorization: Slide show treasure hunt
Interaction:  What types of interaction will develop students’ listening and speaking skills in English?

· Collaborative work:  group discussion of vocabulary, the draw a line Challenge, creation of line with crumpled balls
· Relating the ideas behind words to a visual medium; using a different form to communicate—translation into a visual mode.
Practice/Application:  How will students practice or apply what they have learned in this lesson?

· Collaborative sculptures
· Journal Sketches
Review/Assessment:  How will you check for understanding?  What vocabulary or key concepts will be reviewed?
· Journal/ Sketchbooks
· Whiteboard Line Challenge

· Slideshow Line treasure hunt

· Kinetic and implied line sculptures
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