Understanding by Design Unit Plan
Teacher__Heather Basarab______    Grade____10-12_______________
Date_____11/1/11_________________
Subject Visual Arts/ Sculpture___
Unit:  Masks
Time:  2 weeks

	Stage 1- Desired Results

	Established Goals (California State Standards for Visual Arts, grades 9-12 Advanced):
1.0 Artistic Perception: Develop Perceptual Skills and Visual Arts Vocabulary; Analyze Art Elements and Principles of Design; Impact of Media Choice

1.2 Discuss a series of their original works of art, using the appropriate vocabulary of art.

1.3 Analyze their works of art as to personal direction and style.

1.6 Describe the use of the elements of art to express mood in one or more of their works of art.

1.7 Select three works of art from their art portfolio and discuss the intent of the work and the use of the media.

2.0 Creative Expression: Skills, Processes, Materials, and Tools; Communicate and Express Through Original Works of Art

2.1 Create original works of art of increasing complexity and skill in a variety of media that reflect their feelings and points of view.

2.2 Plan and create works of art that reflect complex ideas, such as distortion, color theory, arbitrary color, scale, expressive content, and real versus virtual.

2.3 Assemble and display objects or works of art as a part of a public exhibition.

2.4 Demonstrate in their own works of art a personal style and an advanced proficiency in communicating an idea, theme or emotion.

2.5 Use innovative visual metaphors in creating works of art

4.0 Aesthetic Valuing: Derive Meaning; Make Informed Judgments
4.1 Describe the relationship involving the art maker (artist), the making (process), the artwork (product), and the viewer

4.2 Identify the intentions of artists creating contemporary works of art and explore the implications of those intentions.

4.3 Analyze and articulate how society influences the interpretation and message of a work of art.

4.4 Apply various art-related theoretical perspectives to their own works of art and the work of others in classroom critiques

4.5 Construct a rationale for the validity of a s specific work of art—artwork that falls outside their own conceptions of art.

5.0 Connection, Relationships, Applications: Visual Literacy

           5.2 Compare and contrast works of art, probing beyond the obvious and identifying psychological content found in the symbols and images.


	Understandings:
Students will understand:

· The basic history of mask use in human development/ culture/ history

· That masks are more than decorative or aesthetic; that they carry cultural, narrative, and performative meaning 

· Visual, literary, and psychological archetypes and how they are used in the visual arts; how archetypes bridge both cultures and artistic media. 
· The relationships between different artistic disciplines
· Relationships between art and society; the ways in which art reflects and perpetuates cultural ideas and imperatives.
· How visual arts build community
	Essential Questions:

· Is a mask a disguise or a revelation?

· Why do masks cross boundaries of both culture and time?

· How do masks help us to understand each other?

· What does a mask clarify, distill, exaggerate or obscure?

· What is the significance of creating your own face with your own hands?

· What is the relationship between masks, music, poetry, dance or other art forms?

· What is the significance of the fact that a mask is physically connected to an artist who presents the visual work through movement?
· How is a mask used?  Masks have a specific purpose, not just to be observed; does all art serve a purpose?  Any art?  If it serves a purpose, is it still art?  Does art have to be useful?  Does ‘use’ elevate or denigrate art?  Is there any such thing as “pure” art?


	Students will know the following terms as used in a visual context:  Mask, maquette, emphasis, focus, figurative, representational, positive and negative space, optical movement vs. kinetic movement, to abstract, style vs. stylized, gesture, content, line quality, visual mass, value, nonobjective, formal vs. organic, proportion/ scale, theme, visual metaphor.
Students will identify and know the following artists and works:  Derain, Portrait of Matisse, Stubbs, Whistlejacket, Leonardo, Mona Lisa, Bust of Nefertiti, Villendorf Venus, Rembrandt van Rjin, series of self- portraits, Van Dyck, Charles I on Horseback, Newman, Adam and Eve, Ingres, Odalisque, Velazquez Infanta Margarita, Dali Infanta Margarita, Picasso Las Meninas.
Students will know the difference between religious, political and personal motivations of portraiture.

Students will understand different reasons and motivations for capturing a person’s image, and how these reasons relate to power for the individual, political or religious power, propaganda, personal vs. mass communication, social status, passion, inquiry.
Students will grasp stylistic differences in portraiture:  figurative, realism, stylization, abstraction.

Students will understand the relationship of medium to portraiture, exploring oil, watercolor, sculpture in different materials, mixed media and collage.


	Students will be able to interpret visual cues, applying their understanding of the elements and principles of composition, as they analyze the character or intent of a mask.
Students will be able to sculpt a form in oil-based clay and cast the form in thermaplast.

Students will be able to identify and utilize the elements and principles of composition in masks from various cultures and in masks of their own creation.

Students will be able to interpret information in an article and apply it to a collection of masks, identifying which masks fit the parameters of their studied area.
Students will be able to constructively critique their own work and the work of others.



	Stage 2- Assessment Evidence

	Performance Tasks:
Students will sketch and write in journals, both as brainstorming for ideas and as reflection on the subject and on their own creative process.
Students will create a kinesthetic response to the visual cues of a mask, developing a physical and a vocal gesture to fit with a chosen mask.

Students will report out from jigsaw groups, sharing both historical information about cultural use of masks, as well as artistic interpretation of how existing masks may fit into the cultural scenarios they have read about.

Students will plan, sculpt and cast a mask of their own design, guided by the elements and principles of composition.

Students will repeat the physical and vocal gesture exercise, interpreting the work of a peer.


	  Other Evidence:


Homework:

Two reading assignments:  1 article on Post Impressionist style and artists (Picasso, Matisse, Cassatt, van Gogh).  1 excerpt from Libby Appel’s writings about inhabiting the Mask.  Students will be expected to apply information from the readings during in class discussion and project work.
Students will participate in whole-class discussions.

Students will participate in triads to review the elements and principles of composition, associating these with the masks from the museum.  Students will present their findings to the whole group.

Students will work in jigsaw groups to review historical information about cultural uses of masks.
Classroom discussion and questioning.



	Stage 3 Learning Plan

	. Learning Activities:
1. Begin each class with a timed Quick Sketch to loosen students up, get them focused for class, warm them up, develop their drawing and observation skills, and give them some tools for the upcoming lesson or work.  This week the quick sketches will relate to stylization and deconstruction of the facial form, as well as elucidating the underlying shapes in facial anatomy. E, E2
2. Plan for the day is posted in the predetermined space on the whiteboard.  W, O
3. Homework is posted on the whiteboard and the website. Homework is designed to prepare students for the upcoming lesson. O, E
4. Learning Goals and Essential Questions posted on the whiteboard and on the website. W, O
5. First class begins with a box of masks offered to the class (available on loan from the De Young Museum).  Each student chooses a mask which he or she finds compelling; the students will work with these choices for the day.  Each student first creates a list of character attributes for the mask.  Based on this list, the student will create a physical gesture or walk and a vocal gesture or phrase that he or she feels fits the mask. Students will wear the masks and present their gestures to the class.  Full class discussion will follow to explore what components of the masks precipitated the specific choices.  Do people feel the gestures were apt?  Why or why not?  H, E, T
6. Second day:  Break class into groups of three.  Triads review the character attributes that each has made for his or her mask.  Using a reminder handout listing the Elements and Principles of Composition, triads identify the artists’ use of the Elements and Principles to create or define character attributes.  Triads find visual support for the character attributes each identified in his or her mask.  Groups share out findings with the whole class.  E, R, E2
7. Brief lecture and class discussion on the history and cultural significance of masks, illustrated with slides of masks from a wide variety of time periods and cultures.  E, W
8. A sheet with key terms and timeline will be handed out to all students, scaffolded appropriately for ELLs and students with IEPs.  T, W
9. Group Jigsaw activity in which each group of four students receives a different packet of images representing masks used by different cultural groups and accompanying article outlining the history and use of masks in this culture:  religious, social, political, or entertainment.  Using their knowledge of the elements and principles of composition, the information from the article, and the class lecture and discussion, student groups will review the masks in the trunk, and select the mask which belongs to their group, constructing a theory about its use and role in the culture outlined in the article.  Groups will report back, presenting their information and their findings to the whole class.  E, E2, R
10. Third Day:  Students will write a journal entry about a mask which they will create:  what will its purpose be?  What character attributes will it embody?  How will the student use the elements and principles of composition to convey the desired characteristics through visual communication?  E, W, T
11. Students will use the journal entry to draw a design plan for their mask.  E, R, T
12. Technique instruction to provide basic skills for sculpting an armature for the masks in oil-based clay (lecture demonstration).  Additional emphasis placed on incorporation of line, shape, form etc. as detailed in sketches and journal entries, and focusing on proportion, emphasis and optical movement.  E, T, W
13. Students will work on their masks, applying the knowledge and skills gleaned through the jigsaw presentations, journal writing, quick sketch exercises and technique instruction.  E, R
14. Week 2, Day 4:  quick sketch exercise featuring abstract visual response to a stimulating idea, thought or character attribute.  E, E2, T, R
15. Students continue work on their masks.  Teacher feedback offered on an individual basis.  E, E2
16. Day 5:  Lecture and class discussion on Cubism with slide images.  Relate this to the previous week’s study of mask history and purpose; show the relationship between African mask design and the Parisian Post Impressionists’ work.  How were the Post Impressionists capitalizing on the cultural currency of the mask and its use in society?  How did they incorporate the visual styles of the African artists?  How did it enhance their work?  E, W
17. Hand out a notes sheet, scaffolded differently for ELLs and students with IEPs.  T
18. Students continue work on their masks.  E, R
19. Final day:  students exchange finished masks.  Students write a brief journal entry exploring the character attributes of the mask of a classmate.  Students then repeat the exercise from the first day of the unit, but with each others’ masks:  students develop a walk or physical gesture and a vocal gesture to accompany the mask.  Students share their work, performing their mask gestures for each other.  E, E2, R, T
20. Students will write a journal entry on whether they felt they were successful in conveying a character and purpose through their mask.  Students will reflect on what it was like to see someone else animate their mask, and whether they were surprised at the interpretation of their peer, or whether the communication was clear.  E, E2
21. Throughout the unit, students will sketch and write in their journals to consider both what they have learned, and how it applies to their own work.  E, E2, T
22. Following the unit, I will reflect on how well the lessons worked, and consider whether or not I need to make changes to the lessons or to the structure of the unit.  R
Week 1
Monday (50 mins):

· Homework from the previous Friday:  Read Libby Appel’s discussion of the inhabiting of the Mask.

· 10 minute timed journal Quick Sketch:  using the small mirrors, sketch your face.  Try to identify the underlying shapes inherent in your facial structure.
· 10 minutes:  Students explore the masks from the museum, each choosing a mask which he or she finds compelling.
· 10 minutes:  Students write in their journals:  what about the mask speaks to you?  What are the character attributes of this mask?  

· 10 minutes:  students work independently to create a physical and vocal gesture for the masks.

· 10 minutes:  students share their gestures.
· Homework:  Review notes in your journals from watching your peers.  What about the masks fit with the gestures you saw?  Write about two.
Wednesday (90 mins):

· 10 minute timed journal Quick Sketch:  Using line, shape and value, communicate a character attribute:  kindness, shrewdness, boisterousness, etc.  This can be representational or abstract.
· 20 minutes:  hand out reminder sheets with Elements and Principles of Composition.  Break into triads, and discuss the character attributes each chose for their mask.  Work together to identify how the elements and principles contributed to your understanding or interpretation of these characteristics.   
· 10 minutes:  Each group share out a few of their findings.
· 15 minutes:  Brief lecture on cultural, religious, political and social use of masks, archetypes, and masks as communicative vehicle.
· 20 minutes:  Break class into four groups, each with a packet about a specific culture’s use of masks.  Read and analyze the information, then choose from the museum masks a mask that fits your cultural information.  Write about why.
· 15 minutes:  Groups share the information they learned, then present their masks and defend their choices.
Friday (90 mins):

· 15 minute journal entry:  What character attributes would you like to convey through a mask?  Is the mask like you or different from you?  What might be the purpose of a mask in our shared culture and society?  How would you like your mask to be used?
· 20 minutes:  Brief class discussion in which any students who care to share out ideas.  Then pass out drawing paper and colored pencils.  Students create a design for their masks.  Elements and Principles of composition remain on the board for student reference.
· 15 minutes:  Lecture demonstration about creating a clay armature for the masks.  Basic techniques and tools for working with oil-based clay.

· 40 minutes:  Students work from their drawings to create a sculpture of their mask design.
· Homework:  read the article on the Post Impressionists.
Week 2

Monday (50 mins):

· 5 minute timed journal Quick Sketch:  collision draw—use an element or principle of composition to communicate a descriptor.
· 20 minutes:  Direct instruction lecture on Post Impressionists’ inspiration in African Masks and the birth of Cubism.
· 25 minutes:  Continue work on masks.
Wednesday (90 mins):

· 10 minute timed journal Quick Sketch:  Sketch a mask from an imaginary culture.  What does your imagined mask communicate about that culture?
· 80 min  Students continue to work on masks.  As they finish sculpting, students will cast the mask in thermoplast.
· Homework:  Write a paragraph in your journal about how your mask is progressing.  Are you surprised by anything?  Does is say what you planned?  Has it started to develop a life of its own?
Friday (90 mins):

· 10 minute timed journal Quick Sketch:  Draw the costume that you imagine would complement your mask.  Would it be complex or simple?  How would it support the message of the mask?  Use at least three elements or principles of composition as you design.
· 30 minutes:  Finish up masks, add final paint touches, add ties to keep them on.

· 15 minutes:  Students pass masks to the right.  As the masks dry, observe the mask of your neighbor and write a journal entry about the character attributes you see revealed through the elements and principles of composition.  How might this mask be used?  Is it ceremonial?  Political?  

· 10 minutes:  Students work independently to create a physical and vocal gesture for the mask of their neighbor.

· 25 minutes:  Students present their gestures.  Following each presentation, class discussion about how the student who made the mask used the elements and principles, what the mask might be used for, how it fits into our culture and society.
· Homework:  Write a journal entry about seeing someone else animate your mask.  Did you learn things about your mask that you did not know?  How much of a mask’s work is created by the artist, and how much by the performer?  What does this say about the cultures that use masks for communication of ideas?
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